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Abstract 


The Western Philippines University - College of Education's Project MATHEMATICS 
(Mathematics Enhanced Mentoring, Assistance, and Training to In-need and Challenged 
Students) was implemented as part of the Adopt-a-School Program to address the 
mathematical needs of Laura Vicuña Center - Palawan youths. To evaluate the extent of the 
project implementation, the study assessed its impact through the feedback gathered from the 
clients served. It specifically described the quality of project implementation, determined the 
attainment of project objectives, and enumerated client feedback. A concurrent triangulation 
mixed-method research design was used with 32 clientele samples selected purposively. The 
study utilized a survey, problem set test, and focus-grouped interview to obtain data pertinent 
to the study's objectives. The findings revealed an aspirational quality of the implemented 
project, improved mathematical performance, and the client's desire for ongoing mentoring. 
The implications and limitations of the study are discussed, along with recommendations for 


future extension projects, monitoring and evaluation, and re-planning activities. 


Keywords: 


client feedback, extension services, impact assessment, mathematics education, project 
implementation 


Suggested Citation: Pentang, J.T. (2021). Impact Assessment and Clients’ Feedback 


towards MATHEMATICS Project Implementation. International Journal of Educational 
Management and Development Studies, Volume 2, Issue 2, pp. 90 - 103. 





About the author: 


Faculty, College of Education, Western Philippines University, Puerto Princesa City, Philippines 


90 | https: / /iiari.org/journals/ijemds 


ISSN 2719-0633 (PRINT) 2719-0641 (ONLINE) 


1. Introduction 


Mathematics is undeniably relevant to every field nowadays. Students who may face 
difficulties and cannot overcome their struggles with math may hardly understand, appreciate 
and apply its concept to daily-life situations. Additionally, he/she who was unable to acquire 
the necessary mathematical knowledge and problem-solving skills may not be likely to 
succeed in his/her studies, careers, and life-undertakings (Domingo et al., 2021; Ibanez & 
Pentang, 2021; Pentang et al., 2021). 

The 2018 Programme for International Student Assessment and the 2003 Trends in 
International Mathematics and Science Study revealed the underperformance of young 
Filipino learners in Mathematics. These results are parallel with local studies, which found 
that students' mathematical ability needs urgent attention (Balanlay, 2021; Ceria, 2021; Lazo 
& De Guzman, 2021; Pentang et al., 2020; Ramos et al., 2015). Therefore, it is vital to 
mentor, assist and tutor students, especially the in-need and challenged individuals, to 
improve their performance (Chiew et al., 2021; Kendricks et al., 2013; Nguyen, 2013). 

In pursuit of its commitment to sustainable development, the Western Philippines 
University - College of Education (WPU-CED) extends services for the empowerment of 
individuals and communities based on relevant research outputs. In light of the results of 
Pentang et al. (2020), WPU-CED established the project MATHEMATICS (Mathematics 
Enhanced Mentoring, Assistance, and Training to In-need and Challenged Students) under 
the Adopt-a-School Program to meet the mathematical needs of Laura Vicufia Center - 
Palawan (LVC-P). The College considers mentoring and other interventions to address the 
mathematical challenges faced by the LVC-P youths. Lerner (2007) maintained that the 
essential developmental asset associated with positive youth development is adult mentors in 
the community. Additionally, mentors serve as role models and sources of support for youths 
(Anastasia et al., 2012). 

Project MATHEMATICS was made possible through the strong linkage between 
WPU-CEd and LVC-P. Ngaka and Zwane (2018) emphasized that partnerships are essential 
in extension services. Besides, partnerships can help to strengthen, support, and even 
transform individual partners, resulting in higher program quality, more efficient resource 


use, and better alignment of goals and curricula (Harvard Family Research Project, 2010). As 
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a result, several sessions of mentoring and tutorials among LVC-P youths were successfully 
conducted with all support from the University Extension Services Office and the partner 
institution. 

A total of 65 LVC-P youths benefitted from the project through a series of mentoring 
and tutorial sessions from 2019 to 2020. The University funded the project with the 
supervision of Dr. Eulenia C. Pizafia (former University Extension Services Director), Dr. 
David R. Perez (College Dean), and Asst. Prof. Aylene D. Pizafia (College Extension 
Coordinator). The project was managed by Ms. Susana P. Egger (Campus Extension 
Coordinator) and Jupeth T. Pentang (Project Leader and Training Coordinator). All CED 
faculty and staff were involved in the project planning and implementation. The project is 
extended this year; however, further sessions were not yet implemented due to the risk posed 
by the COVID-19 pandemic. Linkages are being established to support the project and its 
target clients. 

To evaluate the project strengths and weaknesses, this study assessed its impact 
through the client feedback. The goal of impact evaluation is to provide information about 
the effects of intervention while also ensuring that the project stays on track (Landau, 2018; 
Peersman, 2015; Verma, 2021), whereas client feedback identifies areas that require 
additional attention as well as specifics on what they need for a tremendous success (Levine, 
2021; Verma 2021). Accordingly, impact assessment and client feedback are relevant for 
evaluating the extent of the project implementation and re-planning future extension projects 
and initiatives to be carried out. Furthermore, project evaluations are a vital tool for a team to 
learn from and improve their performance the next time (Bos et al., 2013). Specifically, this 
paper aimed to: 

1. describe the quality of project implementation in terms of aspirations, 
appropriateness, and acceptability; 

2. determine the attainment of project objectives in terms of the client's performance in 
numbers, measurement, geometry, algebra, and probability; and 

3. enumerate the client's feedback regarding their experiences and on how the project be 


improved. 
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2. Methodology 


2.1. Research Design 

The study employed a concurrent triangulation mixed-method research design. The 
design entails a single analysis that collects both quantitative and qualitative data 
simultaneously, which aims to validate the results generated by each method using evidence 
caused by the other (Andrew & Halcomb, 2009). The quantitative phase described the quality 
of the project implemented and determined the attainment of project objectives in terms of 
the client's performance. The qualitative phase enumerated the client's feedback regarding 
their experiences and on how the project be improved. 

2.2. Respondents 

The quantitative and qualitative study respondents include grades 7 to 10 LVC-P 
youths who were mentored and tutored on several math concepts for four sessions in 2019 
and eight sessions in 2020. Respondents were chosen purposively using total population 
sampling since the population size is relatively small and shares distinctive characteristics 
(Laerd Dissertation, n.d.). The study drew 32 respondents who were then available and 
willingly participated in the survey in December 2020. The LVC-P management approved 
consent letters. 

2.3. Data Gathering and Analysis 

To address the questions posed, a survey, problem set test, and focus group interview 
were utilized. 

Survey. A survey was utilized to identify the quality of the project implemented 
following the recommendations of Preston (2009). The level of quality emphasizes the 
relevance, timeliness, and efficacy, which are rated as aspirational (or excellent) quality, 
appropriate (or average), and acceptable (or week) (Bos et al., 2013; Harrin, 2016). 
Aspirational quality indicates that clients' needs and aspirations were met excellently and 
exceeded clients’ expectations (91% to 100% completion or over). Appropriate quality 
denotes average achievement of the project objectives (76% to 90% completion), while 
acceptable quality signifies minimal or simply compliant (51% to 75% completion). This 


range was based on the initial assessment and pilot testing of the instruments used. Since the 
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study involves youths, the survey and its content were elaborated on to the respondents to 
ensure that pertinent data will be gathered. Frequency counts and percentages were used. 

Problem Set Test. A problem set test modified from SEI-DOST and MATHTED 
(2011) containing elementary concepts in numbers, measurement, geometry, algebra, and 
statistics similar to Pentang et al. (2020) was administered to the respondents to determine 
the attainment of the project objectives in terms of the client's performance. Arithmetic Mean 
was used to determine the level of mathematical performance of the LVC-P learners along 
with descriptions such as excellent (0.81-1.00), very satisfactory (0.61-0.80), satisfactory 
(0.41-0.60), unsatisfactory (0.21-0.40), or poor performance (0.00-0.20). 

Focused Group Interview. Through focused group interviews applying Krueger and 
Casey (2015), the LVC-P clients could enumerate their experiences throughout the project. 
Their suggestions and recommendations on improving the project and its components, such 
as schedules, lectures, speakers, and materials, were also recorded. Feedback from the clients 
was themed accordingly. Finally, triangulation was conducted to establish the validity of the 
results reported. 

Limitations. Video documentation and voice recording were not permitted due to the 
age of the respondents. Only half of the total population were able to participate since 50% 
were allowed to stay in the center while the other group was sent home with the restrictions 
brought by the COVID-19 pandemic. With such, a comparison of means was not conducted 
using inferential statistics between before and after performances. The study did not cover 


the LVC-P management and staff. 
3. Findings and Discussion 


3.1. Quality of Project Implementation 

The quality of the project implemented was defined to the extent of its relevance to 
the clients' needs. Table 1 presents the quality of project implementation rendered by WPU- 
CED to LVC-P. Of the 32 respondents, twenty-six (or 81%) rated aspirational (or high) 
quality, while five (or 16%) and one (or 3%) evaluated appropriate (or average) and 
acceptable (or little) quality, respectively. The data shows that most respondents have high 
regard for the project implemented, which expresses their acceptance and contentment of the 
mentoring, tutorial, and assistance rendered by the Extension Team. Bos et al. (2013) and 


Harrin (2016) mentioned that achieving the aspirational level of quality implies the project 
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exceeded both objectives and clients' expectations. Indeed, satisfying client needs and 
striving to exceed client expectations are at the heart of quality service (International 


Organization for Standardization, 2015). 


Table 1 
Quality of Project Implementation 


LEVEL OF QUALITY FREQUENCY (n=32) PERCENTAGE 
Aspirational 26 81 
Appropriate 5 16 
Acceptable 1 3 


WPU-CED extensionists are committed to providing aspirational or high-quality 
extension services. This was revealed in the study conducted by Pizaña et al. (2021) on the 
lived experiences of extension project implementers, ensuring that activities and community 
connections are not hampered by the challenges posed by the COVID-19 pandemic. The 
project implemented certainly achieved aspirational (or high) quality with the commitment 
and dedication of WPU-CED extensionists, who took responsibility and accountability for 
the mentoring and tutorial services provided (Bos et al., 2013; Harrin, 2016; Miller, n.d.; 
Pizaña et al., 2021). 

However, 19 percent have appropriate (or average) and acceptable (or little) quality 
assessments of the project implemented. Data speaks that minimum expectations were met 
(Bos et al., 2013; Harrin, 2016). This suggests re-planning of extension activities to achieve 
the aspirational level of quality. Since much more has to be done, the results may indicate a 
desire to extend the services provided for the MATHEMATICS project to achieve excellence 
fully. 

3.2. Attainment of Project Objectives 

Attainment of the project objectives was ascertained through the client's performance. 
In Pentang et al. (2020), unsatisfactory performance was recorded among LVC-P youths 
(Mean = 0.25). However, this inquiry revealed a very satisfactory performance (Mean = 
0.71). Table 2 displays the level of performance of the LVC-P clients before and after the 


project was implemented. Data shows improved mean performance in numbers (from 0.33 to 
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0.81), measurement (from 0.26 to 0.74), geometry (from 0.17 to 0.65), algebra (from 0.16 to 
71), and statistics (from 0.34 to 0.62). 


Table 2 
Attainment of Project Objectives 


MEAN 
CONTENT AREA Before Project Implementation After Project Implementation 
(Pentang et al., 2020) (Current Study) 
Numbers 0.33 0.81 
Measurement 0.26 0.74 
Geometry 0.17 0.65 
Algebra 0.16 0.71 
Statistics 0.34 0.62 
GRAND MEAN 0.25 0.71 


MATHEMATICS project of WPU-CED aimed to deliver mentoring and tutorial 
extension services to aid clients in learning and doing mathematics. Accordingly, the project 
objectives were attained based on the enhanced performance of the clients considered. This 
indicates that the services rendered were able to address the clients' mathematical needs and 
related learning concerns, especially in dealing with their self-learning modules. Besides, this 
signifies that the clients could apply the fundamental knowledge specific to the mathematical 
content areas discussed to them. Results may further imply that the LVC-P youths are now 
confident with their mathematical abilities due to the effective delivery and implementation 
of the project. 

Nevertheless, achieving an excellent performance challenges the MATHEMATICS 
project implementers to improve its services. Also, the result needing further implementation 


may direct WPU-CED to consider continuing its mentoring and tutorial extension services. 


3.3. Clients Feedback 
The following themes were derived from the client's feedback vis-a-vis their 
experiences and how they improved. Bos et al. (2013) highlighted that listening is critical, as 


is understanding the project from another person's perspective. 


Theme 1: Friendly Learning Experience. The clients mentioned that they enjoyed 


learning mathematics in the friendly environment provided by WPU-CED and LVC-P. 
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Clients 1, 6, 10, and 31 noted, ”...the mentor/tutor teaches us well even if he is funny. We felt 
no pressures and fears with him and mathematics...". Besides, clients 11, 13, 15, and 29 
admitted, "...we do not like mathematics before, but with the mentor's friendly approach, we 
become comfortable learning and doing mathematics even though it is difficult..." 
Furthermore, clients 19, 23, 24, 31, and 32 said, "...we are confident even if we fail in our 
activities since our tutor always makes way for us to learn. Sir (our tutor) makes ways for us 
to know, understand and appreciate mathematics, especially that we learn on our own...we 
may have uneasiness; however, we do not feel it as hard as the way it is before we were 
tutored". These adhere to Harris et al. (2004), stating that a learning-friendly environment 
welcomes, nurtures, and educates all students regardless of their background. 

Theme 2: Extension of Project Implementation. Clients voiced their interest in 
extending the MATHEMATICS project. Clients 2, 3, 5, and 28 stated, "...if it is possible, we 
hope that the project will be extended next month or the following year. The sessions are 
timely and relevant as we learn concepts provided in our modules...". Additionally, clients 
10, 16, 17, 23, 25, and 30 agreed, "...the project helps a lot, it is useful as we independently 
learn what we have in our modules, we want to request the extension of the tutorial 
sessions...". Moreover, clients 13, 18, and 29 clarified, "...the project being implemented is a 
great opportunity for us to learn from a mentor outside LVC-P, that the mentor 
acknowledges our mathematical needs and concerns, and tries to address them...". Pentang 
et al. (2020) and Pizafia et al. (2021) support this claim, where the WPU-CED Extension 
Projects and project implementers pursue to deliver sustainable and relevant extension 
services. 

Theme 3: Source of Encouragement. Clients of LVC-P expressed that they are 
encouraged and motivated to complete their studies and pursue their dreams in addition to 
learning mathematics. Clients 4, 7, 8, 9, 20, 26, and 27 said, "...we are encouraged by the 
words of our teacher-mentor to complete our studies despite any difficulty...we are being 
told to focus even if we encounter several challenges". Also, clients 5, 7, 12, 18, 21, 22, and 
32 added, "...we are encouraged to be a math teacher with the inspiration from our 
mentor...we want to teach and help needy individuals too...". More importantly, most clients 
cited that having a mentor who is willing to help them learn basic and advanced concepts is a 


source of hope and positivity. "We are learning mathematics in a fun and easy way...more 
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than our mentor's quotes and jokes, we are indeed encouraged to make it as a way of life to 
keep learning despite any hindrance, and we are greatly motivated to love math and apply it 
to our daily life...". Encouragement indeed helps in advancing education (Alcott, 2017), and 
motivation is an essential predictor of learning (Mahler et al., 2018). 

Theme 4: Dedication and Commitment. Several clients emphasized the utmost 
dedication and commitment of their teacher-mentor. Clients 1, 6, 10, and 11 acknowledged, 
"...we admire the dedication of our teacher-mentor to clarify our queries even if we ask the 
same questions repetitively...some do not, especially math teachers...". In agreement, clients 
8, 26, and 29 mentioned, "...when we request solutions and explanations for several 
problems, the tutor and his fellow teachers offer ample ways to facilitate us...they even 
provided us with materials aside from the module provided by the center...". More so, clients 
15, 19, 27, and 31 averred, "despite the distance, weather disturbances, and COVID-19 
pandemic, we are moved by the commitment of sir (our mentor) to teach and assist us with 
our modules... he's a genius in mind and great in heart for all of us". Undeniably, teachers 
who are committed to their students recognize and make an effort to fulfill their 


responsibilities (Maiyani, 2017). 


Theme 5: Additional Materials and Mentors. The clients asked for additional 
materials and mentors to help them. Clients 3, 14, 17, 27, 29, and 30 suggested, "...video 
tutorials will help us learn our lessons, we cannot always access online materials...". Clients 
5, 11, 15, and 23 also mentioned, ”...other learning materials such as books and other 
reading resources will help us understand the lessons included in our module...we hope to 
have other mentors too so that Sir (our mentor) will not be exhausted to accommodate all of 
us in one session...". Further, clients 8, 9, 10, 24, and 31 emphasized, "...mentoring and 
tutorial sessions are helpful, however, when it is no longer possible due to restrictions caused 
by pandemic, video and reading materials will be helpful...may we also request more mentors 
especially in other subject areas that challenge us like Science and Reading...". Accordingly, 
supplementary learning materials foster motivation, which is one of the most critical factors 
influencing learning (Karki, 2018). In addition, mentors play an essential role in guiding and 


supporting young people in need (Jucovy & Garringer, 2008). 
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4. Conclusion 


The majority of the LVC-P clients rated the MATHEMATICS project as excellent. 
The high-quality impact of the project implemented manifests that the WPU-CED was able 
to address the mathematical needs and module concerns of LVC-P clients. Thus, the College 
may sustain its programs and projects to mentor and tutor youths who need help and are 
willing to receive assistance and to provide comprehensive services, particularly during the 
COVID-19 pandemic. Still, further monitoring and evaluation, and re-planning efforts must 
be undertaken by the College Extension Unit to achieve a full aspirational quality. 

LVC-P clients had a very satisfactory mathematical performance compared to the 
unsatisfactory performance recorded before implementing the project. This improved 
performance establishes the attainment of the project objectives to enhance mathematical 
knowledge, understanding, and appreciation among youths. With this impact, the WPU-CED 
is challenged to pursue its goals to impart an excellent performance among its clients through 
intensified mentoring and tutorial sessions supplemented by materials to facilitate the 
effective transfer of learning. 

Feedback from LVC-P clients has shown the positive impact of the project 
concerning their experiences. Nevertheless, the WPU-CED may consider the production and 
distribution of learning materials and the invitation of more mentors/tutors to meet the 
clients' requests. Re-planning must consider outsourcing of funds for the provision of 
Information, Education, and Communication (IEC) materials as well as support the 
mentors/tutors or resource speakers invited. Moreover, the WPU-CED Research, 
Development, and Extension Unit are highly encouraged to develop IEC materials. Further, 
other faculty and student may also serve as mentors/tutors to aid in delivering quality and 
relevant extension services. 

LCV-P management and staff were not included, and only half of the participants 
took part in the study. With such constraints, additional studies and impact assessments may 


be conducted to extend and confirm the findings reported. 





International Journal of Educational Management and Development Studies, Volume 2 Issue 2 


5. Acknowledgement 


Project MATHEMATICS in Laura Vicufia Center - Palawan (LVC-P) was made 
possible through the excellent service and commitment rendered by the Western Philippines 
University - College of Education (WPU-CED) Extension Unit. The project came to success 
with the strong partnership and collaboration between WPU-CED and LVC-P. 


References 


Alcott, B. (2017). Does teacher encouragement influence students' educational progress? A 
propensity-score matching analysis. Research in Higher Education, 58, 773-804. 
https://doi.org/10.1007/s11162-017-9446-2 


Andrew, S., & Halcomb, E. J. (2009). Mixed methods research for nursing and the health 
sciences. Wiley-Blackwell, Hoboken. 


http://www.bweriffin.com/gsu/courses/edur7 130/qualitative/16_Mixed_Methods_Kro 
IL_Neri_2009b.pdf 





Anastasia, T. T., Skinner, R. L., & Mundhenk, S. E. (2012). Youth mentoring: Program and 
mentor best practices. Journal of Family & Consumer Sciences, 104(2), 38-44. 
https://extension.colostate.edu/docs/4h/youth-mentor-practice.pdf 





Balanlay, M. C. D. (2021). Constructivist teachers beliefs, instructional practices and 
students' mathematics performance. Asian Research Journal of Mathematics, 17(1), 
45-58. https://doi.org/10.9734/arjom/2021/v 171130264 





Bos, J., Harting. E., & Hesselink, M. (2014). Project-driven creation. The Insights Group 
Ltd. 


Ceria, E. T. (2021). School-home learning clinic: An innovative project. International 
Journal of Academic and Applied Research, 5(3), 65-70. 


https://www.researchgate.net/profile/Emerson-Ceria/publication/351660303_School- 
Home_Learning Clinic_An Innovative Project/links/60a3b9 134585 15952dd4cb45/ 


School-Home-Learning-Clinic-An-Innovative-Project.pdf 








Chiew, F., Petrus, C., Othman, S., Nyuin, J., & Lau, U. (2021). Effectiveness of peer tutoring 
program on students' academic performance for engineering course. International 
Journal Of Service Management and Sustainability, 6(1), 71-88. 
https://doi.org/10.24191/ijsms.v6i1.12879 


Domingo, J. G., Ibanez, E.D., Subia, G. S., Pentang, J. T., Gamit, A. M., Pascual, L. E., 
Mina, J. C., Tomas, A. V., & Liangco, M. M. (2021). Cognitive skills achievement in 
mathematics of the elementary pre-service teachers using Piaget's seven logical 


100 = https:/ /iiari.org/journals/ijemds 
I 


ISSN 2719-0633 (PRINT) 2719-0641 (ONLINE) 


operations. Turkish Journal of Computer and Mathematics Education, 12(4), 435- 
440. https://turcomat.org/index.php/turkbilmat/article/view/524 


Harrin, H. (2016). 3 levels of quality. Project Management. 
https://www.projectmanagement.com/blog-post/19004/3-Levels-of-Quality 





Harris, R., Miske, S., & Attig, G. (2004). Embracing diversity: Toolkit for creating inclusive 
learning-friendly environments. United Nations Educational, Scientific, and Cultural 
Organization, Bangkok (Thailand). https://eric.ed.gow/?id=ED496229 





Harvard Family Research Project. (2010). Partnerships for learning: Promising practices in 
integrating school and out-of-school time program supports. Global Family Research 
Project. http://www.hfrp.org/publications-resources/browse-our- 


publications/partnerships-for-learning-promising-practices-inintegrating-school-and- 
out-of-school-time-program-supports 








Ibanez, E. D., & Pentang, J. T. (2021). Socio-constructivist learning and teacher education 
students’ conceptual understanding and attitude toward fractions. Indonesian 
Research Journal in Education, 5(1), 23-44. https://online- 
journal.unja.ac.id/irje/article/view/12187 


International Organization for Standardization. (2015). Quality management principles. 
https://www.iso.org/files/live/sites/isoorg/files/store/en/PUB 100080.pdf 





Kendricks, K., Nedunuri, K. V., & Arment, A. R. (2013). Minority student perceptions of the 
impact of mentoring to enhance academic performance in STEM disciplines. Journal 
of STEM Education, 14(2), 38-46. 
https://www.jstem.org/jstem/index.php/JSTEM/article/view/1783/1524 


Jucovy, L., & Garringer, M. (2008). The ABCs of school-based mentoring: Effective 
strategies for providing quality youth mentoring in schools and communities. 
National Mentoring Center. https://educationnorthwest.org/sites/default/files/abcs-of- 
mentoring.pdf 


Karki, T. M. (2018). Supplementary resource materials in English language classrooms: 
Development and implementation. Tribhuvan University Journal, 32(1), 251-260. 
https://www.nepjol.info/index.php/TUJ/article/view/2479 1/20897 





Krueger, R. A., & Casey, M. A. (2015). Focus groups: A practical guide for applied 
research (5th ed). SAGE Publications, Inc. 
https://libro.eb20.net/Reader/rdr.aspx ?b=1995930 





Laerd Dissertation. (n.d.). Total population sampling. Lund Research. 


https://dissertation.laerd.com/total-population- 
sampling .php#:~:text=total %20population%20sampling%3F- 








Opri | 101 


International Journal of Educational Management and Development Studies, Volume 2 Issue 2 


:Total%20population%20sampling %20is%20a%20type%200f%20purposive%20sam 
pling%20technique,that%20make%20up%20the%20population 





Landau, P. (2018, January 30). How to improve your project evaluation process. Project 
Manager. https://www.projectmanager.com/blog/improving -project-evaluation- 


Process 





Lazo, D. D., & De Guzman, M. F. D. (2021). Strategic intervention material: A learning 
approach in teaching economics during the distance education. International Journal 
of Computer Engineering in Research Trends, 8(5), 76-84. 
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3861794 





Lerner, R. M. (2007). The good teen: Rescuing adolescence from the myths of the storm and 
stress years. Stonesong Press. 


Levine, R. (2021). 5 reasons why evaluation matters to your project. National Institute for 
Children's Health Quality. https://www.nichq.org/insight/5-reasons-why-evaluation- 


matters-your-project 





Mahler, D., Grobschedl, J., & Harms, U. (2018). Does motivation matter? - The relationship 
between teachers’ self-efficacy and enthusiasm and students’ performance. PloS one, 


13(11). https://doi.org/10.1371/journal.pone.0207252 


Maiyani, N. J. (2017). Committed teacher: Teacher commitment and dedication to student 
learning. International Journal of Research and Analytical Reviews, 4(4), 109-110. 


http://jrar.com/upload_issue/ijrar_issue_497.pdf 


Miller, B. (n.d.). The purpose of project management and setting objectives. ProjectSmart. 
https://www.projectsmart.co.uk/purpose-of-project-management-and-setting- 


objectives.php 





Ngaka, M. J., & Zwane, E. M. (2018). The role of partnerships in agricultural extension 
service delivery: A study conducted in provincial departments of agriculture in South 
Africa. South African Journal of Agricultural Extension, 46(1), 14-25. 
https://dx.doi.org/10.17159/2413-3221/2018/v46n1a399 





Nguyen, M. (2013). Peer tutoring as a strategy to promote academic success. Duke 
University. Research Brief. 


https://childandfamilypolicy.duke.edu/pdfs/schoolresearch/2012_PolicyBriefs/Nguye 
n_Policy_Brief.pdf 





Peersman, G. (2015). Impact evaluation. Better Evaluation. 
http://www.betterevaluation.org/themes/impact_evaluation 


Pentang, J. T., Bautista, R. M., Pizafia, A. D., Egger, S. P. (2020). Mathematical needs of 
Laura Vicuña Learners. WPU Graduate Journal, 5(1), 78-81. 


102 = https:/ /iiari.org/journals/ijemds 
1 


ISSN 2719-0633 (PRINT) 2719-0641 (ONLINE) 


Pentang, J. T., Ibanez , E. D., Subia, G. S., Domingo, J. G., Gamit, A. M., & Pascual, L. E. 
(2021). Problem-solving performance and skills of prospective elementary teachers in 
Northern Philippines. Journal of Hunan University Natural Sciences, 48(1), 122-132. 


http://jonuns.com/index.php/journal/article/view/500 


Pizana, A. D., Pizafia, R. E. C., Pogoy, A. M., & Pentang, J. T. (2021). Lived Experiences of 
Extension Project Implementers Amidst COVID-19 pandemic: The unspoken 
frontliners. European Scholar Journal, 2(4), 431-436. 
https://scholarzest.com/index.php/esj/article/view/648/541 





Preston, V. (2009). Questionnaire survey. International Encyclopedia of Human Geography. 


https://www.sciencedirect.com/topics/earth-and-planetary-sciences/questionnaire- 
survey 


Ramos, R. R. S., Baking, E. G., Quiambao, D. T., Nicdao, R. C., Nuqui, A. V., Cruz, R. C. 
(2015). The reading comprehension and mathematics proficiency level of high school 
students and their correlates. Journal of Business & Management Studies, 1(2), 1-7. 


http://manuscript.advancejournals.org/uploads/022ba167856333c99e7d16a9d617aca9 
e8e08062593ab8f6249c7b7f6d1b4036/Manuscript/5422.pdf 





SEI-DOST & MATHTED. (2011). Mathematics framework for Philippine basic education. 
Science Education Institute, Department of Science and Technology (SEI-DOST) and 
the Philippine Council of Mathematics Teacher Education (MATHTED), Inc. 


https://sei.dost.gov.ph/images/downloads/publ/sei_mathbasic.pdf 


Verma, E. (2021, February 11). How to measure training effectiveness in 2021. Simplilearn. 
https://www.simplilearn.com/how-to-measure-effectiveness-corporate-training-article 








